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CHAPTER I 
PURPOSE OF THE STUDY 
,, 
Statement of the problem.-- The purpose of this study is 
to develop a set of criteria to evaluate the area of music in 
an elementary school. The criteria consist of specific state-
ments indicating desirable ·content activities and experiences, 
procedures and teaching methods, materials and equipment, and 
outcomes for the area of music in an elementary school. These 
statements presented in the form of checklist items and evalu-
ations should furnish a means for classroom teachers to examine 
and evaluate their own work in the area of music as related to 
the entire elementary school program. f) 
Justification of the problem.-- In recent years evaluation 
has been increasingly employed in educational circles. The 
evaluation concept has been stimulated and fostered by the 
interest of educators and psychologists in the "whole" child 
and his behavior. Frequent usage of evaluation research and 
techniques denotes an attempt on the part of educators to 
widen the concepts of appraisal. It is through the applica-
tion of the evaluation eoncept rather than of the narrower 
concepts of measurement and testing that this study bas been 
undertaken. 
-1-
In discussing the relative values of measurement and 17 
evaluation Ross - says in part: 
"As used in education, evaluation is a far more 
inclusive concept than measurement. Two aspects of 
evaluation may be distinguished: (1) data relating 
2 
to some important aspect or the school, such as its 
organization program, or results; and (2) a set of 
values or standards against which these data are 
interpreted and appraised. Furthermore, the evalu-
ator•s educational philosophy and sense of values will 
determine what objectives or the school program he 
considers to be important, as well as what data he' 
will look for or regard as relevant in the situation. 
It is apparent that while measurement may be highly 
mechanical, and at all times a routine, evaluation 
can never be; at every stage evaluation requires the 
exercise of mature judgment." 
The plan of this study is to create a set of values or 
standards, as mentioned above, for the purpose of evaluating 
the elementary school music program. Although evaluation 
studies are growing in frequency and importance, the time is 
long overdue for •••• "curriculum workers to devote effort to 
the development of sound techniques or evaluation, and to the 
collection or reliable data as a basis for planning curriculum 
2/ 
improvement programs."-
By far the most ambitious example of the new and enlarged 
conception of evaluation is orrered in the work of the 
1/ciay Campbell Ross, Measurement in Today•s Schools, Prentice-
Hall, Inc., New York, 191+7, p. 488. . . . 
2/Association for Supervision and Curriculum Development, 
Action for curriculum Improvement, 1951 Yearbook, National 
Education Association of the united States, Washington, D.C., 
p. 188 
1/ 
Cooperative Study of secondary-school Standards.~ In this 
3 
study which extended over a period of six years ~d cost 
about a quarter of a million dollars, the Evaluative Criteria 
developed for evaluating secondary schools have been widely 
and successfully used. These Evaluative Criteria have served 
in large part as models for the proposed Evaluative Criteria 
for elementary schools being developed by a research group at 
Boston University School of Education 1951-1952. 
Music educators today are aware of the need for the 
evaluation of music in our public schools. Viewed from within 
and without the elementary-school music curriculum needs both 
a new interpretation of function and a new definition of scope. 
Music educators must meet the challenge of today and indicate y 
a positive direction for our music program. Pitts . sees the 
need for much revision of the music curriculum in a changing 
world as follows: 
"In professing to be music educators, we are 
officially obligated to take the responsibility--and 
the consequences of making choices in reference to the 
direction of curriculum development. There is no good 
reason why we' should be relieved from the hazards of an 
experimental approach which inevitably involves making 
mistakes as well as making judgments and decisions in 
relation to our particular activities. curriculum 
1/cooperatlve Study of secondary-School standards, Evaluation 
of Secondary Schools, General Report. Washington, D. c., 
1939, .526 .pp. . . . .. . . . . .. . 
SfLilla Belle Pitts, The Music Curriculum in a Changing World, 
Silver Burdett Company, New York, 1944, p. 23. . . . . . . 
revision is our business too. In fact, in the new 
labor of curriculum reconstruction, we have a double 
duty to perform. one is to re-interpret the function 
of music to curriculum workers outside the field of 
music• the other is to re-think and re-evaluate our 
' calling to ourselves." 
It is the author•s conviction that the basis for evalu-
ation of a school music program centers upon creative learning 
and the development of individual children through the agency 
1/ 
of music.~ 
There is need, too, for a more penetrating analysis of 
the new practice of teaching music in the relationship to the 
total curriculum of elementary education, and of a new curricu-
lum philosophy. Most important of all, there is need for •••• 
"the courage to break away completely from old conceptions and 
. 2/ 
practices in this field.n-
The elementary-school music program, like that of all 
other subject areas, must subject itself to the penetrating 
analysis of educators and parents demanding justification for 
:J./ 
content, procedures, and materials. The time has come to 
evaluate the music curriculum in the light of its effectiveness 
in realizing the ultimate aim of all education--namely, to 
1/Meatrice Perham, Music in the New School, Neil A. Kjos Music 
~o., Chicago, 1947, P• .151. · · · · . 
2/B. Marian Brooks and }Jarry A. Brown, Music Education in the 
~lementary School, American Book Company, New York, 1946, p. 19. 
~Committee on the Music Education curriculum, Music Education 
Sourc.e Book, 1952, Section I, Music Educators National Coni'erence, 
chicago, pp. 4-8. 
5 
assist children in the attainment of right judgment, apprecia-
tion, and control of social values. As the needs of society 
change, the content of the school curriculum tends to change; 
the need for evaluation is, therefore, ever present and never 
final. 
It is in the spirit of meeting the challenges set forth 
by the leading music educators of the day that this study has 
been undertaken. 
CHAPTER II 
REVIEW OF RESEARCH 
1. Content Activities or Experiences 
Statement o£ guiding principles.-- The Evaluative Criteria 
£or the area o£ music in an elementary school have been devel-
oped upon the author•s basic conviction that the elementary-
school music program should provide experiences, according to 
individual needs and interests, £or each child to sing, play, 
listen, create, and respond rhythmically ,to music. Each o£ 
these £ive activities or experiences may occur singly or in 
combination one with another. There are no lines o£ distinc-
tion drawn as to which activity experience will be given pre-
ference in any speci£ic situation. Each activity will function 
as an integral part of the total school experience of the pupil. 
Singing activities.-- Music experiences throughout the 
elementary school should be so planned that every child will 
have an opportunity to realize success. Since the major portion 
of the child•s music experiences in the elementary school will 
undoubtedly center around his vocal activities, it is important 
that these activities be as richly satisfying and as fruitful 
as possible. Song singing is the natural medium of self-
expression, and should be -a frequent experience in which 
-6-
7 1/ 
pupil-teacher planning is featured. Brooks and Brown -
suggest: 
"For the elementary-school child songs should be 
chosen for the enrichment of the child•s school life, 
and to add to the pleasure of his adult life. The 
teacher should choose or suggest songs which qualiry 
in melodic ·charm, harmonic interest, voice range, mood, 
rhythm, form, and lyric content, and which at the same 
time relate to the childts experience and growth. The 
teacher should guide in the choice of songs which repre-
sent real values and which contain sentiments worthy of 
expression." · 
.. 
It is apparent that if song material is to be vital to 
the child, it should grow out of actual experiences which he 
feels or recalls vividly. 
Some song material such as the majestic chorales of Bach 
or the lovely lieder of Schubert are, no doubt, beyond the 
comprehension of the child. both in text and music. Such music 
does nevertheless have a place in the child•s repertory. An 
early acquaintance with Bach or .Schubert or the other great 
music masters may foster in the growing child a greater under-
standing and appreciation for the beauties of their master-
pieces. 
Children•s song material may come from various sources. 
Although many folk songs are eminently suitable for singing 
by children, the teacher must give careful thought to her 
choice of folk songs. 
8 y 
Mursell cautions against the indiscriminate use of 
folk-song material: 
"Among our more progressive music educators there 
is a widespread belief in folk songs as almost the only 
proper material for school use. Now there is not the 
least doubt that many folk songs do furnish splendid 
opportunities for musical experiences of the highest 
value. Yet, we need not erect their use into a sort 
of fetish. we may perhaps consider the folk song as 
a particular instance of a general principle. What 
we must have are songs that are emotionally valid, 
emotionally alive." 
~ Many of our composers of today and the past have written 
lovely music for children. Here again care should be taken in 
the choice of such songs lest the sole and sorry purpose of the 
compositions is the expression of some tonal or rhythmic problem 
at the expense of beauty, charm, and value. The .disproportionate 
use of the drill song may well be enough to destroy all the edu-2/ . 
cational and human values of music education.- Songs written 
especially for children must meet the same requisites as those 
in the folk-song repertory. 
Much of the world's great music,too, will abound in song 
material suitable for children. And from the children them-
selves, the teacher may occasionally obtain very good song 
material for class use. 
Music-reading experiences which will grow out of the song 
approach to music should not be introduced to -any grou~ 
1/James L. Mursell, Human Values in Music Education, Silver 
Burdett Company, New York, 19~, p. 4o. 
:g/Loc. cit. 
until that group sings well, and should by all means be 
delayed until the group is ready ror it. 
9 
It may be suitable at this point to indicate that 
throughout this study 1 the elementary-school grade.s are not 
considered as such. Instead, the seven years normally given 
to elementary-school education have been considered as com-
posing two groups; these groups being rererred to as an early 
elementary-level group and an advanced (or later) elementary-
level group. No specific grade or term name is used. 
In accordance with this plan or procedure, the statement 
might well be made that music-reading experiences as well as 
part-singing activities will be assigned to the advanced ele-
mentary levels. 
Every child in the elementary-school program (and in the 
secondary-school program as well ror that matter) should have 
the opportunity to participate in assembly music programs. 
Such programs may consist of singing by all the pupils, or the 
appearance of school music organizations such as the school 
orchestra, band, or glee-club ensembles, or or the appearance 
of outside artists and musical organizations. The elementary 
school particularly should be concerned with the development 
' 1/ 
or well-planned assembly singing.- This is tantamount to 
stating that the assembly situation is an excellent one for 
!/Beatrice Perham, op. cit., p. 20. 
10 
presenting a most purposeful and enjoyable song-singing 
activity, as well as for providing a possible seed-bed for 
nurturing the greatest of all music education's objectives--
music appreciation. 
Many leading music educators differ. as to the value of 
planning for a special choir or glee-club organization in the 
1/ 2/ 
elementary school. Such authorities as Gehrkens,- Perham,-
·3/ ~/ 
Mursell, and Nordholm and Thompson indicate that there 
are many advantages in ' organizing a chorus of children from 
the advanced elementary levels. The author is also of this 
opinion. This glee club or chorus creates an excellent oppor-
tunity for the development of a desire on the child's part to 
contribute individual skill as a modest part of a greater whole. 
5/ 
Mursell - wisely counsels the elementary-school chorus or 
glee club to allow children to s eek membership on their own 
initiative rather than to rely completely upon the teacher to 
choose members. Other selective requirements for admission 
l/Karl Wilson Gehrkens, Music in the Grade Schools, c. c. Birchard 
and Company, Boston, 1934, p. 207. 
2/Beatrice perham, op, cit., pp. 70-71. 
3/James L. Mursell, Music and the Classroom Teacher, Silver 
Burdett Company, New York, 1951, p. 263. 
~/Carl o. Thompson and Harriet Nordholm, Keys to Teaching 
Elemental! School Music, Paul A. Schmitt Music Company, 
Minneapol s, 1949, p. 180. 
5/Loc. cit. 
.! 
--
11 
should include the child•s own interest, his ability to make 
the necessary social adjustments, the quality o£ his voice, 
his capacity to control pitch, and his ability to sustain a 
part. 
There can be no doubt that most elementary school pupils 
of today come into contact with such aspects of music as notes 
and the symbols of notation, measure signatures, key signatures, 
sharps and. flats, ~hytbmic patterns, melody, harmony, minor 
tonality, chromatic changes, and many other phases o£ music 
form and structure. Many of these theoretical concepts are 
offered through the singing activities. There is a place for 
the teaching of theory in the elementary school. No phase o£ 
school music has received as much discussion and criticism. 
It is well to bear in mind what some of the leaders in the 
field of music education have had to say on this most debatable 
and provocative o£ issues. 
1/ 
Mursell - is of the belie£ that while the di£ficulty of 
notation has been generally grossly exaggerated due to the 
attempts made to teach the so-called £undamentals of music 
with virtually no organized background o£ musical experience, 
a child who has had extensive and varied contacts with music 
through rhythmic, listening, singing, playing, and creative _ 
experiences will not have . too much trouble with the score. 
1/Ibid., p. · 275. 
--
In teaching theory, therefore, the teacher cannot be 
bounded by levels within the school•s physical organization, 
but must be guided simply by the child•s understanding. The 
problem of selecting and teaching the most necessary theore-
1/ 
tical facts has indeed become a puzzling one. Farnsworth-
merely generalizes over what to include in "theory" teaching 
- ·-
in the elementary school. He speaks of a "limited" amount 
of technical work as being indicated in the degree of aid 
that such theoretical concept knowledge gives in music appre-
ciation. 
2/ 
Gehrkens - gives much thought and space to the matter 
but concludes his findings ' in this fashion: "The whole 
matter is in a state of flux at the present time and all one 
can do is state an opinion." 
In view of the fact that there is so much difference of 
valued opinion on the matter, it is apparent that two recom-
mendations should be made: (1) theoretical concepts have a 
very definite place in the elementary-school music curricu-
lum; (2) ability to use any or many of these theoretical con-
cepts should come through experience in using them. The problem 
is one of proper procedure and method of guidance. 
f/bliar!es Hubert Farnsworth, Education Through Music, American 
Book Company, New York, 1909, p. 121. 
~/Op. cit., p. 127. 
Rhythmic activities.-- Music can be expressed as com-
pletely by rhythmic movements of the body as by singing or 
13 
- 1/ 
playing an instrument.- Such rhythmic movements ,or rhythms 
include dramatic play~ song games, pantomime, gymnastics, 
dancing, ballads, and moving to a fixed pattern of response 
in music. Rhythm seems to be a basic and inherent charac-
teristic of all child activity. In the early elementary 
levels, the child should gain a well-developed feeling for 
rhythm which should be acquired through rhythmic activities 
2/ 
and games.- At these levels, opportunities should be given 
to the pupils for listening to music and then making the 
response which the music suggests. The childts impulse to 
activity is .thus recognize~ and his manner of expression takes 
the form of bodily movement. 
Rhythmic response and singing are closely associated in 
the young child's life. Rhytbmie work should also contain 
J./ 
creative or original element. As the rhythmic work pro-
gresses in the elementary school, it should become an inte-
grative part of the dramatizations, plays, games, pantomimes, 
assemblies, and other similar activities which stem from the 
0!/Beatrlee Landeck, 11Music With the Twos and Nines," Children 
and Music, Bulletin, _l948, Association for Childhood Education 
International~ Washington, D. c., p. 16. 
~/a. Marian Brooks and Harry A. Brown, op. cit., p. 127. 
3/Edith M. Leonard, Lillian E. Miles and catherine S. Van der Kar, 
The Child at Home and School, American Book Company~ New York, 
1942~ p. 763 
child's dai.ly life. 
' 1/ 
Mursell - describes a foundational curriculum in music 
as one which is planned to create an adequate feeling for 
rhythm. This feeling for rhythm, begun in the early elemen-
tary-school levels, should still be a favorite experience and 
activity of the children in the advanced elementary-school 
levels. Rhythmic understanding and feeling occur in all the 
music activities presented to the children. 
By way of summarizing the rhythmic activities possible 
at the elementary levels, it may be well to point out that 
rhythm band and regular instrumental activities have not been 
included in this brief discussion. They are, of course, 
activities based on rhythmic response but will be more ade-
quately treated in the ensuing section on instrumental 
activities. 
The value of rhythmic response activities lies in the fact 
that such activities are a child-like way to express music, the 
purpose of which is primarily to enrich the emotional life and 
to elevate the spirit. 
Instrumental activities.-- Children have as many prefer-
ences in their ways of expressing music as there are ways to 
express music. The one pre~er.ence which is most frequently a 
universal first with many children is the playing of instruments. 
1/James L. Mursell, Music in American Schools, Silver Burdett 
Company, New York, 1943, p. 259. 
/ 
15 
An activity with so strong an appeal deserves care~ul handling 
so that it will offer a real contribution to the musical growth 
of the child. 
Most teachers today are ~amiliar with the use o~ rhythm 
band instruments. Such instruments as sticks, bells, blocks, 
tambourines, cymbals, drums, gongs, triangles, and castanets 
are in this category. The widespread use o~ these instruments 
has assured this activity a place in the elementary-school 
music program. care should be taken, however, against a less-
than-thorough and educational use o~ them. 
1/ 
Dykema and Cundiff -:- state the case ~or rhythm band 
activity as follows: "The rhythm band is both an end in 
itsel~ and a means to something else •••• The rhythm band is 
primarily a device for strengthening children•s rhythmic sense, 
not creating it--for nature must have taken care of that." 
Children should never be exploited for the purpose o~ 
making an attractive entertainment activity out .of a rhythm 
band, although- such bands are frequently used .for per~ormances. 
There is danger also in allowing the same children to remain 
too long with one instrument as the purpose of this activ~ty 
is to allow all the children to explore whatever imstruments 
appeal to . them. Finally, caution should.be taken .against 
.f./Peter W. Dykema and Hannah M. Cundi~f, New School Music 
Handbook, c. c. Birchard and Company, Boston, !939, .p • . i29. 
allowing this activity to be the only experience that children 
have with instruments. 
Tonal instruments that give opportunity for melodic 
experimentation afford still another type of instrumental 
music activity for children in the elementary school. Such 
1/ 
instruments called "melody" - by some authorities and "pre-
- 2/ 
orchestral" or "pre-band" "":"'by others are probably best 
' -
described by Mursell who lists them as "simple" or "easy-to-
3/ 
play" - instrumenta. 
This group includes such instruments as the psaltery, 
auto-harp, tonette, s_axette, Panpipes, recorder, and flute-
phone with the last-named instrument generally the favorite. 
Correctly used, _ these instruments have a value of their 
own and should not be regarded primarily as a means of intro-
ducing children to or preparing them for the study of standard 
instruments. In fact, they have no specific .relationship to 
k/ 
the playing of standard instruments, as Mursell . so clearly 
explains: 
"They are a means of music-making through which 
children can learn a great deal and from which a great 
deal of musical stimulation can come. They should be 
considered as contributing to a general, over-all, 
!/Carl o. Thompson and Harriet Nordholm, op. cit., p. 76. 
2/Committee on the Teaching of Music, Music for Nebraska 
Elementart School Children, Bulletin, 1950, Book 2, Nebraska 
Departmen of Public Instruction, Lincoln, Nebraska, p. 21. 
~/James L. Mursell, Music and the Classroom Teacher, Silver 
Burdett Company, New York, 1951, p. 2o7. . 
17 
dynamic musical development. One of the outcomes of 
such a development may very well be a wish to learn 
some standard instrument. This very thing happens 
time and time again. But easy-to-play instruments are 
not preparatory devices in the specific sense." · 
Nothing is more significant of the increasing socializa-
tion of education than the rapid extension of study of standard 
instruments in our schools. Such instrumental study lends 
itself to •••• "The general aims of purposing, planning., executing, 
and evaluating the entire school music learning process through 
1/ 
a teacher-guided class procedure."-
Music educators are coming to the realization that intel-
ligent consumers of music are best developed from participating 
amateurs. Children who have handled instruments .. who have 
attempted to play them, who have watched and listened to others 
manipulate them to produce lovely sounds are most likely to 
become intelligent consumers. 
2/ 
The state of Utah - has a remarkable publication for the 
guidance of teachers of music. The section devoted to instru-
mental activities reads in part as follows: 
· "In music, as in literature, there is a wealth of 
splendid material which is the rightful heritage of 
children to be understood and enjoyed by those who 
2/Committee on the Teaching of Music, Music Guide for Element:h: 
Schools, Department of Public Instruction, Salt Lake city, ut .. 
1944 .. p. 63. 
18 
begin the study of instrumental music in the elementary 
school. The elementary school should provide abundant 
musical experience for children, but should not attempt 
specialization. Most children need greater maturity 
and more rounded development before specialization is 
valuable to them." · 
Instrumental music is the one subject that has always 
escaped the grade-level grouping. Class instruction in instru-
mental activities tends to foster and develop the creation of 
a school orchestra or band organization. With such an ensemble 
experience, the school music program affords a most outstanding 
developmental factor in the childts growth. 
One of the most outstanding contributions to the field of 
music education was made by satis Coleman. She describes the 
1/ 
values - of the instrumental activities in the following terms: 
"I know of no activity which can be more potent in 
the development of citizenship or has more to contribute 
to the real aims of education than children•s ensemble 
playing. This form of musical expression requires a 
fine adjustment to others and, at the same time, the 
most careful individual effort. It makes the child 
stand on his own feet and preserve his independence, 
while it fosters the idea of unity in common achievement." 
Nowadays, most elementary schools offer class instruction 
in practically all of the more -familiar standard instruments 
and in some of the less familiar ones as well. Activities and 
experiences developed through the presentation of the standard 
instruments _open a new world of music for the child to explore. 
As the pupil discovers the beauties and possibilities of this 
1/Satis N. Coleman, Creative Music for Children, G. P. Putnam•s 
Sons, New York, 1922, pp. 179-IBo. 
19 
new world, he is continually building up within himself new 
and finer responses to music. By learning to do, he is able 
to perceive the finer meanings as he listens to the perform-
ances of others. The s,tudy of one instrument opens the door 
to an understanding and appreciation of all instruments and 
1/ 
music for instruments.-
Listening activities~-- The listening adtivities referred 
to throughout this study are envisioned as experiences which 
permeate the entire music program. Listenin&a major element 
in appreciation, should not be an isolated activity. Every 
music activity involves listening. A deep appreciation of 
music signifies an ability to become absorbed in the music. 
Listening to artistic performances of .great music, while it 
cannot and should not take the place of performance in music, 
serves to heighten the child•s appreciation. When listening 
is coupled with experiences in singing or playing , the listen-
ing activity may indeed become self-absorption in music. 
Listening then should be woven into the fabric or musical 
doings and experiences. It should never be treated as a 
thing apart. There are times when music will be brought to 
children for no other reason than it is beautiful and appealing 
and likely to be enjoyed. Listening is in fact a many-sided 
musical influence that reveals standards rather than imposes 
!/George E. Hubbard, Music Teaching in the Elementary Grades, 
American Book Company, New York, 1934, pp. 188-189. 
them and suggests all kinds of enterprises including 
1/ 
creation.- A program of music for children should be 
saturated with listening experiences. 
Creative activities.-- Throughout the foregoing para-
graphs of this study, it is apparent that every phase and 
activity deemed vital and necessary for the success of the 
elementary-school music program has been basically one of 
creative intention. The field of music education is much 
concerned and alerted by the growing interest and inter-
pretation of creative music. 
20 
Teachers have come to realize that success in the teach-
ing of any subject depends, in large part, on their ability 
to stimulate the childts natural creativity. Creativity does 
indeed •••• "run through all of music and is such an intrinsic 
2/ 
part of every activity that it is impossible to isolate it."-: 
Every child is potentially a creator. Creativity does 
not imply that the contribution being made is entirely new to 
humanity. It implies rather that the creation is totally new 
to the child creating it, even though it may actually be but 
the reorganization of old and familiar patterns. Perhamis 
1/James I.. Mursell, "Music for Children," Children and Music, 
Bulletin, 1948, Association for Childhood Education Interna-
tional, Washington, D. C. pp. 4-5. 
2/Ibid, p. 13. 
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philosophy, based upon the principle that only through 
creative learning will creative expression be attained, 
l/ 
That philosophy is agreed to wholeheartedly by the author. 
might well be offered at this time: 
"Our philosophy of education and the learning pro-
cess leads us to believe that the term creative ean be 
applied to many phases of music, rather than to the two 
phases to which it is usually ~pplied; namely, original 
composition and the construction of instruments. We 
believe that the creative approach may be used in the 
singing of songs, the playing of instruments, and the 
use of rhythms that come from within. creative music 
is the child'~ own expression of his feelings, musically, 
which provides emotional release and satisfaction in self-
confidence and progress." 
A more detailed discussion of this "creative approach" 
-
will be found in the portion of this study devoted to method 
and teaching procedures. 
Music activities for the community.-- The music education 
program has a very definite responsibility to the community. 
It aims to make music a vital part of the child's life from 
kindergarten through the high school. Most important to the 
success of the music program is the integration of the school 
music activities and those of the community. It is the respon-
sibility of the elementary school to acquaint the community 
with its musical activities. The public should come to the 
school not only to enjoy the school•s musical activities, but 
to contribute to the school music program by bringing in, this 
!/Beatrice Perham, op. cit., p. 67. 
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time for the childrents musical enjoyment, the various artists 
and musical organizations which the community has to offer. 
School festivals can do much to develop and encourage the 
growth of musical activities in a school and community if 
the spirit of participation and achievement takes precedence 
over the spirit of competition and rivalry. 
Concerts, movies, television, and the theatre in the 
community are other valuable sources for •••• "integrating the 
1/ 
life in the s ehoolroom with that of the community. n-
For the sake of future music participation by the indi-
vidual when he leaves school and enters community life, such 
a program of close-knit co-operation with the community should 
b~ encouraged. We would do well to remember that successful 
musical activities enter into the life of the whole people. 
2. Methods and Procedures 
Basic interpretation of method.·- The author has made 
little or no attempt to offer specific method plans in develop-
ing the Evaluative Criteria. Instead, every attempt was made 
to establish a basis for evaluating an elementary-school music 
program in terms of the success of its teaching methods or 
techniques. 
we are constantly being reminded that we must put music 
within the reach of all the people, regardless of economic, 
\ .. 1/B• Marian Brooks and Harry A. Brown, op. cit., p. 253. 
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intellectual, or social status. The need of detailed atten-
tion to the development of purposes and objectives which must 
guide teachers of music in our schools is very marked. It is 
apparent that •••• "the real test of purposes and objectives is, 
1 of course, whether or not they are in line with the purposes 1/ 
and objectives established for the whole school system."~ 
The aims and purposes of music education are identical 
ultimately with the aims and purposes of education in general. 
Music, therefore, is but another, · though powerful, means of 
making a difference in the way children conduct their lives. 
A basic philosophy of method or technique for music educa-
tion would, therefore, dwell .on the power of music to improve 
children•s expressive resources and thus enable them to play 
their parts, large or small, in the business of living. In 
direct reference to this expected outcome, all music materials 
should be examined, all methods should be employed, all plans 
. 2/ 
should be made, and all organfzing principles should be accepted.-
Creative approach to teaching music.-- Creative music 
teaching might very well be the basis for all procedures and 
techniques applied to music education. There is nothing very 
·startlingly new about this approach. Actually every real 
1/Ralph E. Rush, "Basic Purposes and Objectives of Music Education," 
Music Educators Journal (January, 1952), 38:43. 
~/Lilla Belle Pitts, op. cit., p. 23. 
teacher teaches creatively whenever she attempts to draw ~orth 
the child's inherent creativity and not to create it ~or him. 
1/ 
struck- reminds us that: 
"Teaching that stirs others to action has vitality, 
vigor, and power. In order to have these, it must be 
the outgrowth o~ carefully thought-out values that are 
apparent to the teacher. creative teaching calls ~or a 
thorough understanding of what is to be taught. It is 
impossible to teach creatively without a firm conviction 
that the job is' worth doing and worth doing exceptionally 
well." 
The word "integration" so o~ten re~erred to in music educa-
tion signi~ies the uni~ication o~ subject matter--i~ we revert 
back to the root meaning o~ "interger" as "one." The motivation 
~or a well-integrated school program may come directly from 
creative music activities. There is some creative activity 
which will interest every child, but •••• 11 until the learner 
has changed his ideas and his behavior in accordance with his 
2/ 
knowledge, newly acquired, integration is not complete."-
Integration is one of the basic principles at work in the 
modern school. It is well to remember that there is •••• "a great 
deal o~ di~~erenee between integration which helps children to 
discover that music already exists in a study •••• and the kind 
of procedure which attempts to dress up a study with some 
1/~heodore F. Struck, Creative Teaching, John Wiley and Sons, 
Inc., New York, 1938, p. 572. 
2/Peter w. Dykema and Karl Wilson Gehrkens, Teaching and 
Administration o~ High School Music, c. c. Birchard:and Company, 
Boston, 1941, p. 390. 
1/ 
correlated activities in music."-
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2/ . . 
Perham•s-excellent list of suggestions for the teaching 
of music in line with this new school of thought follows: 
1. Much opportunity for individual learning-recognition 
of individual differences. 
2. A flexible, psychologically arranged program of 
experience in music with independence regarding 
accepted methods of procedures. 
3. Modern educational use of drill only in its relation 
to context. 
4. Skills taught as they grow out of the needs and problems 
of the children. Not all the skills will be mastered 
by all the children. 
5. Instructional activities based on sympathetic guidance. 
6. Allowing and encouraging children to carry on projects 
at their own level of accomplishment and maturity. 
7. Music as a means of development for all rather than f'or 
only the talented f'ew. 
8. use of a variety of books to enrich the background. 
9. A true appreciation of' music as an outgrowth of' many 
activities. 
10. Sight reading regarded as a functional part of' many 
music activities. Building a readiness for reading. 
l/Beatrice Perham, op. cit., p. 36. 
2/Ibid., pp. 10-13. 
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11. Sharing of all experiences-cooperation. 
If the childts needs and interests are to be the foeal 
point of planning instructional methods and techniques~ the 
intelligent teacher will guide the child to plan better for 
the realization of his own needs and interests. Pupil-
teacher planning does not negate the importance of the teacher•s 
part in the work of the classroom, but· implies that even at 
the elementary-school levels the pupils should help ,formulate 
their own purposes in terms of their own needs and interests. 
Interrelationship of all music activities.-- If music is 
brought to children as it should be, the lines of diff'erenti-
ation between listening, perrorming, and creating will not be 
sharply defined. The teacher will see to it that the child 
is surrounded with situations that bring him all types of 
musical activities. For example, part singing may be intro-
duced through the presentation or descants and rounds~ but 
the use of rhythm band or easy-to-play tonal instruments may 
assist and enhance the technical problem of music reading. 
As music reading is merely an outgrowth of the child•s total 
experience with music~ physical~ aural~ and .visual, it can 
be a satisfying activity, and a component part of the total 
elementary-school music program. Thus every technical prob-
lem or concept should be taught in close association with a 
music situation, and should rise out of a felt and recognized 
need of the learner.. 
In vocal training, also, the methods of today bear 
witness to the acceptance of this new approach to creative 
teaching and integration of the total music program within 
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a school. Singing, too, finds the teacher placing considerable 
emphasis on the creative expression of the child. It is quite 
true that •••• "songs presented today are not so different musi-
cally from those of many years ago. However, verse content 
and the general approach to music have undergone considerable 
- 1/ 
modification.,-
.. 
An examination of present-day song books, reveals that 
music is treated more nearly as an integral part of the cur-
riculum than ever before. It is not an appendage or something 
to be added to the rest of the school•s offerings; rather, 
it has become a part of the total lif'e ar the child in school. 
All methods employed should aim towards the justif'ication of 
this principle. 
2/ 
Even such an authority as Mursell - concedes that the 
question of which method is the best cannot be answered. 
"When it comes to practical ways and means of 
inaugurating and handling creative experiences and 
activities, we can see very clearly from all that has 
been said that there is no single right answer. No 
fixed or set method can be described or recommended 
as the one that is best •••• 
1/Marjorie F. Kluth, "Changes in Elementary School Song Books," 
Music Educators Journal (February-March, 1951), 37:33 
.. 
2/James L. Mursell, Music and the Classroom Teacher, Silver 
~urdett Company, New York, 1951, pp. 241-242. 
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I 
"You must find out what works best for you and fqr 
your _children; and while it is very helpful to know 
what other teachers ar~ · doing 1 your management of 
creative activities can only succeed if it is distinctly 
your own." 
In relationship to the music program of the secondary 
school, the classroom teacher of music provides a breadth 
of vital and stimulating musical experiences. 
As stated throughout the study, the classroom teacher 
will have very little to do with the direct development of 
1/ 
musical skills and techniques. Davison- clarifies this 
point by stating that •••• "There is no principle of musical 
technique which eannot be found in good music, and which 
cannot pe mueh more effectively taught through that music 
than through some stilted and uninspired exercise." The 
teacher of today, realizing the wisdom of such advice, will 
supersede the old technique of teaching through drill by the 
new philosophy of creating a learning situation through the 
constant application to new situations of knowledges gained 
by experiences. Experiences in music are provided rather 
than lessons. In other words, music activities should tend 
to be organized experience-wise rather than lesson-wise. 
This does not mean that such music activities are haphazardly 
or extemporaneously organized on the spur of· the moment. on 
!/Archibald T. Davison1 Music Education in America, Harper 
and Brothers Publishers, New York,· 1926, p. SO • .. 
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the contrary, it must be evident to all educators that such 
experiences require careful planni~g and that some may 
require a great deal more planning that the usual lesBon-17 
planned methods of former years.-
One of the best summations of this point of view has 
2/ 
been stated by Di Lima.-
"We try to minimize the restraining factors of a 
formal rigid presentation •••• we gauge our material by 
the childrs comprehension, not designating a step-by-
step method from the simple to the complex, but rather 
presenting at each age level a wide range of musical 
experience. This kind of education is not for musical 
children alone, but gives to all children the opportunity 
to learn and enjoy music throughout their lives wherever 
and however they find it." 
On the question of insuring a carry-over of music into 
the child's out-of-school life, the classroom teacher must 
arm herself with the knowledge of what transpires within the 
community so that she can successfully use the community•s 
resources in planning music activities and experiences for 
her pupils. Interest in singing and playing, and attendance 
at concerts grow naturally from a progressive experience of 
music, gained in childhood and continued into adult years. 
Music is a pursuit .available in a variety of social situa-
tions. The teacher can foster a heightened interest in 
listenin~, a more discriminating use of mechanical music 
1/James L. Mursell, op. cit., p. 59. 
2/Agnes Di Lima, The Little Red Schoolhouse, The MacMillan 
~ompany, New York, 1942, p. 1~. 
30 
devices, including radio, television, movies, and recordings, 
and a genuine desire . to partake of music within the family 
and home situation. 
Public performances by elementary-school children.--
Music education is slowly but surely veering away from the 
idea of "public performances" in the generally accepted use 
of the term. It is a far better plan to show parents and 
interested friends the daily routine of the classroom or to 
demonstrate the classroom activities at a small gathering. 
Public performance is a natural and normal phase in 
music study. It is a desirable activity, also, for as 
1/ 
Gehrkens - reminds us •••• "Nothing stimulates us more--both 
children and adults--than to polish and perfect a musical 
composition to so high a degree as the knowledge that we are 
to perform it in public." Hence, public performance may be 
used as a most powerful motivating force. 
Too often, however, our standards of perfection in 
musical performance are set from the viewpoint of what adult 
standards recommend rather than in terms of the musical satis-
factions which the children themselves experience and enjoy. 
It is obvious that performances by groups of school pupils 
involve different values from the performances of professional 
and adult artists. 
1/Karl Wilson Gehrkens, Music in the Grade Schools, c. c. 
Birchard and Company, Boston, 1934, p. 196 
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In this instance, we could do no better than follow the 
1/ 
advice of Mursell :- · . 
"Just in proportion as music is apprehended as a 
significant type of human experience, which all can 
enjoy, and in which all can actively participate, does 
it become possible to avoid false artistic standards 
and to substitute real ones." 
perhaps the greatest value to be derived from public 
performance is the impetus and reality that ·such performance 
can give to the work done in the classroom. Here is an 
excellent spot for integration of the various phases of the 
music program in a joint undertaking. Public performance 
correctly handled can often bring the music work of the 
classroom into elose and fruitful relationships with other 
areas of the school program. 
The advisability of allowing an occasional, very talented 
pupil to offer an individual recital is worth consideration 
if such presentation is made without undue exploitation of the 
pupil. · Moreover, in keeping with the philosophy of recognition 
of individual needs and interests, the teacher should be aware 
of aniready to propose the proper guidance for children of 
special musical. talent. 
The role of the music supervisor.-- No study proposing to 
evaluate the classroom teacherts philosophy of teaching methods 
and procedures could overlook the importance and necessity of 
• 
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wise supervision. The new philosophy of' education calls !'or 
a dif'f'erent concept of' supervision. 
1/ 
Even such an authority as Dr. Mursell - supports the 
contention that no adequate program of' music in the elementary 
school is possible if' the content and procedures are to be 
dictated by the music specialist and delegated, under specif'ic 
instructions, to the classroom teacher. 
Todayrs schools have need of' a supervisor with super-vision; 
one who welcomes initiative, originality, and new interests on 
the part of' the classroom teacher. Such a supervisor will do 
all that he can to :roster and guide these interests, !'or he is 
aware that the "classroom teacher lmows the children, their 
background, the school situation f'ar better than he himself 
2/ 
can lmow them. n-
Even the competent teacher of music needs help and guidance, 
a knowledge of available materials and devices, and above all, 
many good, practicable ideas. She, on her part, must work 
closely with the supervisor, and yet retain the responsibility 
of' the classroom. The music specialist or supervisor must 
serve her as guide, philosopher, consultant, and :friend in 
order that the desired emphasis of' the entire music program 
built upon pupi~ needs, interests, and abilities is realized. 
,!/Ibid., p. 279 • 
~/Beatrice perham, op. cit., p. 180. 
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The use of music tests.-- It is not the purpose of this 
study to discuss the pros and cons of using standardized tests 
1/ 
in music. Brooks and Brown- have made a most . remarkably 
complete study on present-day tests in music education. They 
conclude that the classroom teacher may gain considerable 
information and insight about her pupils through the wise 
2/ 
use of standardized tests. They remind us, however, that:-
nrhere is no test which measures comprehensively and 
entirely satisfactorily any one of the larger processes 
or abilities which represent the main curriculum objec-
tives of modern music education, sueh as, for example, 
song-singing ability or ability to read music or appre-
ciation of good music." 
It is a fact that all worth-while information about 
children's knowledge and abilities, even though it is not as 
complete as might be desired, contributes something to the 
teacher's understanding of her pupils. This would seem to 
justify the giving of accredited standardized music tests. 
Teacher-made tests should grow out of the teaching and 
be based on the material being taught. The ultimate validity 
of musical achievement testing, as well as of music teaching, 
is shown by the emphasis placed on the essentials for growth 
in music. Attitudes, emotional responses, and technical skills 
and knowledges develop simultaneously. Music testing becomes, 
therefore a complex and many-sided problem. 
1/op. cit., PP· 261-291. 
~/Ibid., pp. 290-291. 
Conclusions.-- Enlightened educators are realizing that 
we are not training children to be musicians. There are music 
schools for this purpose. The purpose of music in the class-
~ 
room is to develop those inherent tendencies for music which 
are in all of the children.-
While it has been necessary to categorize the various 
aspects of music education, throughout this study, it might 
be well to reiterate at this point that there are actually no 
boundaries between the several aspects. creativity flows 
through every phase of music, and intent listening is part 
of every activity. 
The alert teacher will be ready for any eventuality, for y 
as Landeck , reminds us: 
"A song may suggest a rhythm or a pantomime may create 
a song. A dance may be accompanied by an orchestration of 
percussive instruments or a crescendo on a marimba might 
set the mood for dramatic play. Let music weave itself 
into the fabric of the school day. Let its varied expres-
siOl:is find their own beginning and ending." · 
Music is important in the classroom not only as a medium 
of self-expression, but also as a means of stimulating in the 
child a feeling for beauty , which is the very essence of art. 
The teacher should provide opportunities and materials 
for expression so that the final result may achieve this 
gratifying result. Enjoying music and making it a part of the 
pattern of living will enrich all other aspects of life. 
( !/Beatrice Landeck, op. cit., p. 22. 
35 
3. Equipment and Materials 
Need for music equipment and materials.-- An ordinary 
child in a musical setting which is adjusted to his capacities 
for participation, willuse that setting to satisfy his needs 
and interests. The importance of an environment which is rich 
in materials for this experience and which challenges the young 
childts desire to explore and manipulate music equipment cannot 
be stressed too strongly. Not only must there be equipment and 
materials at hand, but there must also be the freedom touse them. 
Some elementary schools will have an all-purpose music 
room to which all the children of the school have access. 
Such a room would provide for regular choral groups of all levels, 
for orchestra and band classes, for class piano lessons, and ·for 
other music activities. This room might possibly be twice the 
size of the regular classroom, acoustically treated, and sound 
insulated from other classrooms. Risers should be provided 
with theatre or desk arm chairs in a~dition to the regular or 
straight type chair. In a room of this type, provision would 
be made for storing music stands, extra chairs, music instru-
ments and music. 
The majority of elementary schools, however, operate on 
an arrangement wherein, instead of having this special type 
room for the entire school use, each individual classroom is 
utilized as a music room. It is highly desirable that the 
elementary classroom will provide a musiccorner to be used 
much as the library nook is used in many classroom situations. 
To this music corner, each child will make visitation and 
exploration provided that materials are placed there ~or him 
to explore and manipulate. 
Music equipment and materials included in the Evaluative 
Criteria (see pp. 44-54) were chosen .from the recommendations.: 
1/ 2/ 
o~~ered by such authorities as Perham,- Nordholm and Thompson,-
3/ !t/ 
Gehrkens, . and Pierce. 5/ . 
Satis Coleman's book- has also been quite generally used 
The Cali~ornia State Department o~ Educationts as a source book. 
6/ 
publication - on music education o~~ered complete and detailed 
lists ~or this section o~ the Criteria. 
ll Dykema is very clear on what he deems necessary ~or the 
success o~ music in the elementary school His statements are 
all the more interesting since they were made over twenty years 
ago. His recommendations are in part as ~ollows: 
,!7oE· c!~.' pp. 57-59. 
g/o;e. cit., pp. 67-71; 134-135. 
1/0;e. cit., pp. 111-119. 
!t/Anne E. Pierce, "The Selection 
Materials," Thirt -.fi~th Yea,rbook 
o.f Educati .on, , Par II, Mus 
Publishing Company, Bloomington, 
2/0p. cit., xvi 20 pp. 
. . . . 
o~ Music 
6/committee on Music Education, Music Education in the Elementary 
~chool, Cali~ornia State D~partment of Education, Sacramento, 
California, 1944, pp. 138-140. -
?/Peter w. Dykema, Music .for Public School Administrators, 
Bureau o.f ~ublications, Teachers College, Columbia university, 
New York, 1931, pp. 109-111. 
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"Every school room in which music is taught to the 
children in the grades should contain a piano, a phonograph, 
and a radio. On the walls should be beautiful pictures, 
black and white and in colors, some of which should be 
related to music or musicians. The room in which the 
music is taught should either through larger size or 
the use of movable desks have a sufficient open space 
to allow at least half the children of the grades simul-
taneously to participate in free rhythmic expression •••• 
As soon as music reading is begun there should be facilities 
for all children to have some instruction on class piano 
teaching •••• In systems which have grade school bands or 
orchestras, the school should expect the children to buy 
individually the main melody instruments, but the school 
itself should furnish the large accompanying instruments." 
Today it is quite generally agreed that the school should 
attempt to furnish the standard music instruments as well as 
the rhythm band and easy-to-play melody types. It is as 
important for schools to furnish musical instruments for the 
use of children as for schools to furnish books or shop tools. 
It is highly desirable that a school add to its collection of 
instruments yearly so that expensive purchases can be extended 
over a period of years. 
The song books used in the elementary school are of major 
importance to the success of the music program. Many series 
of text books are now available and the best of such series 
can be rightly numbered among the successes of American edu-
cational publishing. Such books usually have attractive 
accompaniment books as well as detailed teachers• manuals. 
Just as no attempt was made to evaluate the tests avail-
able for the music teacher, there will be no attempt made to 
evaluate the song book materials. It is well to remember 
that the basic text used bears about the same relationship 
to the general music needs or the children as do the basic 
1/ 
reading texts.-
No teacher should depend upon one book to supply all 
the artistic and technical needs or her pupils. The child 
no longer receives his complete inrormation on any subject 
38 
rrom the teacher or from one textbook. It is not necessary 
ror the teacher to rollow the sequence of any one particular 
series of music textbooks. Instead~ every attempt should be 
made to have a number of sets of books available for the 
children, and many supplementary books available ror the 
teacher to share with her pupils. It is 1 of course, a wiser 
plan to have numerous books available for supplementary and 
reference purposes for all the children~ than to confine each 
child to one and the same book. 
Provision or a piano in every classroom would obviously 
add a favorable condition to the teaching of music in that 
room. There is always a more or less artificial situation 
created when classes have their music lesson in a room other 
than their own classroom--a situation which must take place 
when the individual classroom does not have its own piano. 
!/Frances Wright, Elementary Music Education, Carl Fischer, Inc., 
New York, 1939, p. 81. · · · · · 
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There does exist a difference of opinion on the advisability 
of requiring every elementary teacher who teaches music to 
learn to play the piano. On the other hand, no one will deny 
that the elementary school child should be allowed to experience 
the joy of singing beautiful songs accompanied by the rich 
harmonies of the keyboard. The piano has a definite place in 
the classroom, for its imaginative use by teacher and pupil 
can offer a most potent means of helping children towards 
better musical discrimination and understanding. 
The radio, with FM, and the phonograph equipped to play 
all speeds of recordings are two more material resources that 
should be available for bringing music to children. No less 
important is the need for making available to the teacher and 
pupil a library of well-chosen recordings. 
Boys and girls need to know how the tools and techniques 
made available by scientific and technological advances are 
likely to affect not only the reproduction of music, but also 
the direction of musical thought and composition. There is 
a place, too, in the elementary classroom for the many mechani-
cal devices for reproducing music that contemporary achievements 
in the field of audio-physical science have made. 
use of mechanical equipment in music education.-- we must 
be careful not to assume that the mere possession of all the 
new electrical devices now available for the classroom situation 
implies success to the subject being thus enhanced. 
1/ 
Pitts ~ has this to say on this very assumption: 
4o 
"Electrically and otherwise, mechanically operated 
devices ~or spreading musical culture, remarkable as we 
concede them to be, are nevertheless super-instrumentalities 
only •••• Mechanical means o~ reproducing music can be 
employed to reconstruct and ~ertilize creative personal 
and social growth to the extent that it is practically 
applied to trans~orming attitudes on the one hand, and 
redirecting human creativity on the other." 
Musical materials and equipment in the elementary school, 
like the methods and procedures employed by the t~acher, should 
provide an organized sequence in music education throughout the 
child's development in school. The child's growth in music 
will be a continuous process o~ development wherein the 
teacher has wisely and courageously used all resources at 
hand, human and material. 
,!/op. cit., ·P· 105. 
CHAPTER III 
PLAN OF PROCEDURES 
1. Development of the Evaluative Criteria for the 
Area of Music in an Elementary School 
Plan of study.-- As a result of the study of research 
conducted by the author in Chapter II, a series of checklist 
items and evaluations were developed for evaluation of the 
area of music in an elementary school. 
This work in the area of music is part of a group research 
project conducted at Boston University Schoo~ of Education under 
the direction of Dr. James F. Baker, Assistant Professor of 
Education. Members of the research group developed Evaluative 
Criteria for the entire elementary-school program. This 
research group, meeting together in a seminar on Evaluation, 
proposed the plan of format for each of the several criteria 
~ 
developed. The subject area criteria are divided into five 
sections: (1) a statement of guiding principles; (2) a content 
area; (3) a method area; (4) an equipment and materials area; 
and (5) an outcomes area. 
The Evaluative Criteria of the Cooperative Study of Secondary-
School s·tandards ~ served as model for the proposed study. 
!/General Committee in Charge of the Cooperative Study, Evaluative 
Criteria, 1950 Edition, Cooperative Study of Secondary-School 
standards, Washington, D. c., v L 305pp. 
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The submitting of tentative materials to seminar members.--
When each seminar member completed his research work in his 
own area, tentative materials in the form of the already men-
tioned checklist items and evaluations were drawn up and sub-
mitted to the seminar members for criticism and revision. 
The Evaluative Criteria for music were revised along the 
following lines: 
1. The terms "early" and "advanced" elementary levels 
-
were suggested as replacements for the terms . "lower" 
and "later" elementary levels. 
2. The item on music theory experiences was modified to 
better suit the elementary levels. 
3. The item on orchestral and band instruments was 
enlarged to include additional instruments. 
The submitting of revised materials to a jury of experts.--
The first revision of tentative materials prepared by the 
author for the area of music was then ready to be sent to a 
jury of experts in the field of music education. 
This group of experts who served as the second and final 
jury was composed of nationally known music educators eminently 
suited to judge a project of this type by reason of their out-
standing contributions to the field of modern music education 
and philosophy. 
The jury members were selected with the kind assistance 
of Dr. B. Alice Crossley, Assistant Professor of Education at 
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Boston University School of Education, and Mr. Ralph I. 
Schoonmaker, Director of Music Education, Medford, Massachusetts. 
The members of the jury were: 
1. Mr. Richard c. Berg, Director of Music Education 
32 Spring Street 
Springfield, Massachusetts 
2. Miss F. Edna Davis, Assistant Director Division 
of Music 
Administration Building, 21 and Parkway 
Philadelphia 3, Pennsylvania 
3. Mr. Charles M. Dennis, Director of Music 
750 Eddy Street 
San Francisco, California 
4. Mr. Howard N. Hinga, Senior Consultant, Music Dept. 
13 South Fitzhugh Street 
Rochester 14, New York 
5. Dr. Kenneth Hjelmervik, Director of Music Education 
Department of Education Annex #2 
Gorsuch and Kennedy Avenues 
Baltimore 18, Maryland 
6. Mr. John N. Jacquish, Director of High School and 
Instrumental Music 
Atlantic City High School 
Albany Avenue 
Atlantic City, New Jersey 
7. Mr. James H. Remley, Supervisor of Music 
100 Washington Park 
Newtonville, Massachusetts 
8. Mr. Ralph I. Schoonmaker, Director of Music Education 
School Department 
Medford 55, Massachusetts 
After jury members were notified of the entire p1an and 
scope of the research project (see Appendix pp. 58-61 · for 
specimen copies of letters sent to jury members) and upon 
acknowledgment of the several members' agreements to serve as 
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Statement of Guiding Principles 
The elementary school music program provides experiences 6 
according to individual needs and interests 6 for each child to 
sing 6 play, listen6 create, and respond rhythmically to music. 
The entire program fosters enduring satisfaction through music. 
Each child at all elementary levels should be an active 
participant in school music activities. All music activities 
are planned to aid pupils to develop aesthetic taste and discrimi-
nation in music. The groundwork for this appreciation is based 
on the everyday activities in music which the child experiences. 
The child should find participation in school music activities 
so enjoyable and st i mulating that he will want to extend these 
activities into his. home and community. 
Since the bas i c aim of all music education is the idea of 
self-expression and appreciation, some technical mastery becomes 
necessary for the accomplishment of these ends. Technical skills 
and theoretical concepts are taught upon identification of pupil 
readiness for these skills and concepts. 
The music activities function as an integral part of the 
total school experience of the pupil. The major goals of music 
education in process of development throughout elementary school 
levels are co-ordinated with goals of instruction at secondary 
levels. 
NAME OF SCHOOL • •••••••••.•••••••••••••••• .•••••••• DATE • ••••••••• 
Checklist and evaluation ratings made by: 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
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(Experimental Copy: Not To Be Reproduced) 
1/ 
INSTRUCT IONS -
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When the features in this section are being checked and 
evaluated, persons applying the ratings should ask: "How well 
do the practices in this school meet the needs of the pupils 
and community?" The two-fold nature of the work--evaluation 
and stimulation to improvement--should be kept in mind. Care-
ful, discriminating judgment is essential if these purposes are 
to be served satisfactorily. 
The checklists consist of provisions, conditions, or charac-
teristics found in good elementary schools. Although they are 
recommended provisions, a school lacking some of them may have 
other compensating features. Space is provided to record these 
features as additional items or under Comments. The checklist 
items should be marked as follows: 
v~ if the provision or condition is made extensively; if the provision or condition is made to some extent; 
X if the provision or condition is very limited; 
M if the provision or condition is missing and needed; and 
N if the provision or condition is not desirable or does 
not apply. 
Evaluations represent the best judgment of those making the 
evaluation after all evidence including results of observations, 
consideration of ratings on checklist items, and other data which 
may be available have been considered. Evaluations should always 
be made by the local staff members even though these evaluations 
may be checked later by a visiting committee. The evaluation 
ratings should be made by means of the scale defined below. 
5--Excellent; the provisions or conditions are extensive and 
functioning excellently. 
4--Very Good;* 
a. the provisions or conditions are extensive and are 
functioning well, or 
b. the provisions or conditions are moderately extensive 
but are functioning excellently. 
3--Good; the provisions or conditions are moderately extensive 
--and are functioning well. 
~taff members may wish to use the symbols "4a" or "4b," 
";2a" or 11 2b • " 
!/Adapted from Evaluative Criteria, 1950 Edition, published by 
~he Cooperative Study of Secondary-School Standards. 
2--Fair;* 
--a7 the provisions or conditions are moderately 
extensive but are functioning poorly, or 
b. the provisions or conditions are limited in 
extent but are functioning well. 
1--Poor; the provisions or conditions are limited in 
~tent and are functioning poorly. 
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M--Missing: the provisions or conditions are missing and 
are needed; if present they would make a contribution 
to the needs of pupils. 
N-- Does Not Apply; the provisions or conditions are missing 
. but do not apply or are not desirable for the children 
of this community. (Reasons for the use of this symbol 
should be explained in each case under Comments.) 
-ustaff members may wish to use the symbols ''4a" or "4b," 
"2a" or "2b." 
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I. CONTENT 
Checklist 
( ) 1. A rote song repertoire includes enjoyable material which 
meets the growing needs, interests, and abilities o~ pupils. 
( ) 2. Many and varied singing activities are provided which 
include ~olk and art songs. 
( ) 3. At the advanced elementary levels pupils participate in a 
variety o~ part singing activities. 
( ) 4. Opportunities are provided ~or all pupils to participate in 
well-planned singing activities ~or assemblies and special 
programs. 
( ) 5. 
( ) 6. 
( ) 7-
A glee club or choir provides ~or pupils with special talent 
or interest. 
Activities are provided in reading ~rom the musical score. 
Music theory experiences 
concepts. (Check) 
Measure 
----Accent 
Phrase 
--'"""Bar 
Leger lines 
--~Repeat 
Scale building 
----Syllable scale names 
Number scale names 
---Cle~ 
sta~~ 
---Finding "Do" (tonic) 
----~Key Signature 
include a variety o~ theoretical 
Time (measure) Signature 
----Rhythmic patterns 
Keys 
---:Pitch names 
---~Minor tonality 
Chromatics 
----.Transposition 
Common terms o~ expression 
----
_____ Common terms o£ dynamics 
___ common tempo markings 
Others 
----------------------
( ) 8. At the early elementary levels opportunities are provided ~or 
a variety o~ rhythmic experiences (e.g., song-games, _simple 
dance patterns, large ~ree body movements like running, 
hopping, and skipping.) 
( ) '9' ;· 
-· . 
( ) 10. 
At the advanced elementary levels opportunities are provided 
~or rhythmic experiences o~ a more advanced and de~ined 
nature (e.g., imitative responses to rhythms ~rom notation, 
dramatizations, ~olk dances, ballads.) 
At the early elementary levels opportunities are provided 
~or pupils to explore a variety o~ rhythm band instruments 
(e.g., drums, sticks, blocks, cymbals.) 
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I. CONTENT (eontinued) 
( ) 11. Opportunities are provided for E:)xperiences with a variety 
of simple melody instruments (e.g., auto-harp, xylophone, 
bells, flutophone). 
( ) 12. At the advanced elementary levels opportunities are provided 
for experiences with piano, orchestral or band instruments 
(e.g., violin, violoncello, trombone, trumpet). 
( ) 13. At the advanced elementary levels opportunities are provided 
for pupils to participate in a school orchestra or band 
ensemble. 
( ) 14. Opportunities are provided for pupils with special talent 
to utilize their ability for classroom and eommunity programs. 
( ) 15. Opportunities are provided for pupil attendance or partici-
pation in community music events. 
{ ) 16. Listening experiences are provided which function as a 
component part of the total music program. 
( ) 17. A variety o'f creative experiences are provided in which 
pupils may express originality or initiative (e.g., creating 
songs, musie for dramatizations, dance patterns, instruments). 
( ) 18. Opportunities are provided for pupils to engage in independent 
study and investigation. 
( ) 19. Opportunities are provided throughout all music activities to 
develop an awareness of music as an expressive art of peoples 
and cultures .• 
( ) 20. Opportunities are provided throughout all music activities 
for growth in appreciation of the great music masters and 
masterpieces of all times. 
( ) 21. Opportunities are provided throughout all music activities 
for growth in appreciation of form and structural design in 
music. 
( ) 22. 
( ) 23. 
Evaluations 
( ) 
( ) 
a. How extensive is the variety of music activities to meet the 
music needs of all pupils? 
b. How adequate is the content o'f music activities to meet the 
music needs of all pupils? 
Comments 
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II. METHODS 
Checklist 
( ) 1. Instructional activities are planned in accordance with 
clearly defined objectives for music education. 
( ) 2. Instructional activities interrelate all music activities 
(singing, playing, listening, rhythmic, and creative). 
( 3. Instructional activities are based on recognition of 
individual differences. 
( ) 4. A rote song repertoire is presented as a continuous or 
sequential music experience common to all levels of the 
elementary school. 
( ) 5. Song instruction is based on the development of pleasing 
tonal quality. 
( ) 6. Diagnosis is made of vocal problems and remedial instruc-
tion is provided. 
( ) 7. Instruction in part singing is provided to the extent and 
on the level of pupil readiness. 
( ) 8. Skills are taught and developed as the pupils evidence 
need for or interest in specific areas. 
( ) 9. Reading from the music score is introduced through a music 
reading readiness program. 
( ) 10. Drill activities are meaningful and directed to the level 
of pupil understanding and needs. 
( ) 11. Music activities function in relation to the entire school 
curriculum. 
( ) 12. Effective use is made of the piano or reed organ (harmonium.) 
( ) 13. Efforts are made to inform parents and the community of the 
objectives of the school music program. 
( ) l4. Instructional activities encourage pupils to participate 
more fully in music activities of the home and community. 
( ) 15. Instructional activities are related to the everyday music 
activities that pupils experience in their out-of-school 
life (e.g., television, radio, movies, theatre). 
( 16. 
( ) 17. 
Specially trained personnel provide group instruction on 
piano, orchestra or band instruments. 
Guidance is extended to pupils with special talent in music 
with precautions being taken against exploitation of such 
pupils. 
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II. METHODS (continued) 
( ) 18. Instructional activities provide ror a desirable balance 
between individual and group activities. 
( ) 19. Pupils are given opportunities to plan, conduct, 'and 
evaluate their music activities. 
( ) 20. Interpretations of evaluations is in terms or aptitudes, 
abilities, and experiences or pupils rather than by adult 
standards • 
( ) 21. A specialist or supervisor acts as music consultant and 
provides assistance to the classroom teacher. 
( ) 22. A music specialist or supervisor is responsible for the 
entire music program. 
( ) 23. 
( ) 24. 
Evaluations 
( ) 
( ) 
( ) 
a. How erfectively do the methods or instruction meet the 
group music needs or pupils? 
b. How effectively do the methods of instruction meet the 
~articular music needs of individual pupils? 
c.o what extent do evaluation procedures help the pupil 
to understand the nature or his growth in music education? 
Comments 
III. · EQUIPMENT AND MATERIALS 
Checklist 
( ) 1. Sets of school song books of worthy and enjoyable material 
are available. 
( ) 2. Supplementary song books are available for all levels. 
( ) 3- Teachers manuals and accompaniment books for all sets 
song books are available. 
( ) 4-- A library or selected rote song books is available. 
( ) 5. Books containing material on music history, composers, 
instruments, and stories are available. 
( 6. Proressional books are available ror teachers. 
Bostofl UnP.re·r.;fi) 
Schoo1 of Educatior. 
Library 
of 
-I 
I 
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III.. EQUIPMENT AND MATERIALS (continued) 
( ) 7. Equipment necessary ror music activities is provided. (Check) 
Piano or reed organ (harmonium) 
-----Pitchpipe (chromatic) 
Music charts 
---·Others 
_____ staff-liner (or permanently) 
ruled staff lines on board) 
-----
-----
( ) 8. Rhythm band .instruments are provided. (Check) 
Drums 
--~Rhythm sticks 
. Jingle sticks 
----Sand blocks 
Wood blocks 
----Clappers 
Rattles 
---"""'Tambourines 
____ cymbals 
Triangles 
---Gong 
---Gourds 
Others 
-----------------
( ) 9. Simple melody instruments are provided. (Check) 
Song-flute 
----:Tonette 
Recorde.r ----~Clarette 
Saxette 
---·pan-pipes 
Piccolette 
----
Auto-harp ---~Psalteries 
Xylophone 
__ _,Harmonica 
Ocarina 
---.others 
----------------
( ) 10. Orchestra or band instruments are available. (Check) 
Violin 
-----·violoncello 
String Bass 
---.Flute 
Clarinet 
---Saxophone 
Cornet or Trumpet 
---:Trombone 
Piano 
---Others 
-----------------
( ) 11. Materi.als for constructing simple rhythm band instruments 
are provided~ (e.g.~ cans, inner tubes, paper plates, bottle 
caps). 
( ) 12. Music manuscript paper is provided. 
( ) 13. Music stands are provided. 
( ) 14. A radio, preferably one equipped for receiving FM broadcasts, 
is provided. 
( ) 15. A phonograph equipped for playing both standard and long-
playing recordings of all speeds is available. 
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!II. EQUIPMENT AND MATERIALS (continued) 
( 16. A variety of well-chosen recorded material is available. 
( ) 17. Visual-aids materials are provided. 
( ) 18. A tape, wire, or disc-type recorder is available. 
{ ) 19. Adequate storage facilities are provided. 
( ) 20. An area suitable for glee elub, orchestra, or band 
rehersals is provided. 
Evaluations 
( ) 
( ) 
( ) 
a. How adequate is the variety of instructional equipment 
and materials to meet the music needs of all pupils? 
b. How adequate is the ~uality of instructional equipment 
and materials to mee the music needs of all pupils? 
c. How effectively are instructional equipment and materials 
used to meet the music needs of all pupils? 
Comments 
IV. OUTCOMES 
(No checklist items are prepared for this 
division since they would be largely repetitions 
of checklist items in preceding divisions.) 
Evaluations 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
{ ) 
a. To what extent are pupils developing effective singing skills? 
b. To what extent are pupils developing desirable music tastes 
and discriminations? 
c. To what extent are pupils developing desirable instrumental 
knowledge and skills? 
d. To what extent are pupils developing self-expression through 
music? 
e. To what extent are pupils developing desirable knowledges 
and skills in music theory? 
f. To what extent are pupils applying their knowledges and 
skills in out-of-school music activities? 
g. To what extent are music activities making effective 
contributions to the total school program? 
V. SPECIAL CHARACTERISTICS OF MUSIC 
1. In what respects is music instruction moat satisfactory 
and commendable? 
(a) 
(b) 
(c) 
(d) 
(e) 
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2. In what respects is there greater need for improving music 
instruction? 
(a) 
(b) 
(c) 
(d) 
(e) 
CHAPTER IV 
SUGGESTIONS FOR USING THE CRITERIA 
Value to classroom teacher and music specialist.--
Evaluation should have as its major purpose the improvement 
o~ the school program. As has been noted earlier in this study, 
a current trend in evaluation is •••• "to state desirable objec-
tives in terms o~ definite behavioral changes in the learners 
1/ 
to evaluate the extent and the kind o~ such changes. u-
Even more recent are the various types o~ sel~-evaluation 
studies being proposed. Much e~~ort formerly devoted to 
evaluation o~ others is now being employed in co-operative 
and sel~-evaluation procedures. 
The Criteria may be utilized to good advantage ~or both 
these avowed purposes. It is hoped that the teacher may use 
the checklist items and evaluations for purposes of evaluating 
her own work in the area of music as related to the entire 
elementary-school program as well as ~or purposes of curricu-
lum improvement. 
The music specialist or supervisor will also find the 
Criteria of value in the planning and improvement o~ curriculum 
1/Association for Supervision and curriculum Development, op. cit., 
p. 227. 
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organization. Evaluation is inseparable ~rom the educative 
process. It is an integral and continuous part o~ all 
teaching and learning. All evaluation should be a co-
operative enterprise in which all concerned with the outcome 
will engage. Included in this group are the pupils, their 
parents and teachers, as well as the subject apecialists or 
supervisors and administrators. 
Value to school administrator.-- Just as it is an 
inseparable part o~ the school improvement program ~or the 
individual teacher, evaluation is equally important to the 
school administrator concerned with the improvement o~ his 
school or school system. There' can be little doubt that the 
important test o~ the value o~ an individual school i s how 
well that school is interpreting and achieving its avowed 
educational purposes and objectives. The Evaluative Criteria 
may be utilized in this respect ~or evaluating the individual 
school subject. Better still, the sets o~ Criteria ~or the 
entire elementary-school program, including, o~ course, music 
may be deemed o~ value for appraising an entire school system. 
There will be less comparison o~ one school with another, 
however, if school administrators will utilize the Criteria 
with emphasis upon sel~-appraisal and sel~-improvement. The 
school system concerned with how democratically its purposes 
are evolved, how representatively its pupil participation is 
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~unctioning, how completely its objectives are meeting indi-
vidual and group needs and interests, and how e~ficiently 
its machinery of teaching is running will find these Criteria 
as well as the other Criteria developed by the research group 
most enlightening and help~ul. A 
APPENDIX. 
/ 
/ 
Sample of Introductory Letter Sent to Jurors 
Letter I 
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~ wentworth Terrace 
Dorchester 24, Mass., 
December 10, 1951. 
Name and Title of Juror 
Street or Institutional Address 
Town or City and State Address 
Dear Juror: 
A group research project is being conducted at Boston University 
to develop Evaluative Criteria for elementary schools. This 
project is under the direction of Dr. James F. Baker who served 
as Research Assistant to the Cooperative Study of Secondary-
School Standards in developing the 1950 edition of the Evaluative 
Criteria now being used in secondary schools throughout the country .. 
One of the procedures which is planned is to have juries of 
interested and qualified persons criticize materials which will be 
prepa~ed in tentative form by the research group. We hope that you 
will be willing to serve as a jury member in the area of music. 
As this is a non-profit venture with the main aim in view to 
develop materials which teachers may use in evaluating their own 
educational endeavors, funds are not available for the professional 
services of jury members. Past experience in developing the 
secondary-school instrument indicates that leaders in education 
will be glad to participate in such a study on a voluntary basis. 
It is not expected that the time required of a member will be 
excessive. May we count on your eo-operation? A form is enclosed 
for your reply. 
Enclosure 
Sincerely your.s, 
(Miss) Charlotte Fellman 
Member 
Research Group 
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Sample of Enclosure Form Sent with Letter I 
Your Name 
Street Address 
Town and State Address 
Dear (Your Name) 
Date: ____________ l951 
The checks in the parentheses below indicate my status regarding 
the evaluation research project discussed in the letter accom-
panying this form. 
( ) 1. I will serve as a member of the national · jury of experts 
in the work of developing Evaluative Criteria for elemen-
tary schools, insofar as these standards pertain to the 
area of music. 
( ) 2. I understand the service will require criticism of tenta-
tive materials for the area of music. 
( ) 3. I have access to a copy of the Evaluative Criteria 1950 
edition pertaining to secondary education which will 
give me an idea of the format and scope of a similar 
instrument for elementary schools. 
4. Comments: 
(Signed) ________________________ __ 
(Official Posit1on) 
(Street and Number) 
(City and State) 
Sample of Second Letter Sent to Jurors 
Letter II 
6o 
34 Wentworth Terrace, 
Dorchester ~' Mass., 
December 15, 1951. 
Name and Title of Juror 
Street or Institutional Address 
Town or City and State Address 
Dear Juror: 
Thank you for accepting the invitation to serve on a jury to 
examine and criticize materials being developed to evaluate 
elementary education. Your co-operation is much appreciated. 
Enclosed please find the first draft of materials submitted 
for your criticism. Please feel free to change, delete, or add 
to any of the material in this form. Your suggestions will oe-
studied carefully and compared with criticisms received from 
other jury members. As soon as replies have been received from 
all members of the jury, a revision will be made and sent to you. 
Enclosed also is an outline indicating the sections now being 
developed. This outline is, of course, tentative, but it may 
help you to see the materials on which you are working in rela-
tion to the entire Criteria. 
we do not want to seem to be rushing you, but early attention 
on your part will be helpful. We hope to receive your criti-
cisms by (date). 
(Miss) 
Enclosures 
Very sincerely yours, 
Charlotte Fellman 
Member 
Research Group 
Sample of Thank-you Letter Sent to Jurors 
Letter III 
61 
~ Wentworth Terrace, 
Dorchester 24, Mass., 
December 20, 1951. 
Name and Title of Juror 
Street or Institutional Address 
Town or City and state Address 
Dear Juror: 
Y·our comments and suggestions concerning the elementary 
school evaluation blank Section D-8 have been received and 
will be incorporated in a revision of this blank. Theinter-
est you have shown in this projeet and the suggestions you 
have volunteered are deeply appreciated. 
After all sections have been revised, a copy of the 
revision will be sent you by Dr. James F. Baker or Boston 
University. 
Thank you very much for your eo-operation. 
(Miss) 
Sincerely yours, 
Charlotte Fellman 
Member 
Research Group 
Sample of First Draft 
Of Materials 
Sent to Jurors 
MUSIC 
Statement of Guiding Principles 
The elementary school music program provides experiences~ 
according to individual needs and interests, for each child to 
sing, play, li~ten, create, and re~pond rhythmically to music. 
Th~ entire program fosters enduring sati~faction through music. 
Each child at all elementary levels should be an active 
participant in school music activities. All music activities 
are planned to aid pupils to develop aesthetic taste and dis-
crimination in mu:sic. The gr>oundwork: for this appreciation is 
based on the eve~yday activities in music which the child 
experiences. The child should find participation in school music 
activities eo enjoyable and stimulating that he will want to 
extend these activities into his home and community. 
Since the basic aim of all music education is the idea of 
self-expres~ion and appreciation, some technical mastery becomes 
necessary for the accomplishment of these ends. Technical ~kills 
and theoretical concepts are taught upon identification of pupil 
readiness for these skills and concepts. 
The music activities function as an integral part of the 
total school experience of the pupil. The major goals of music 
~ducation in process of development throughout elementary school 
levels, are coordinated with goals of instruction at secondary 
levels. 
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Checklist and evaluation ratings made by~ 
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(ExperL~ental copy~ not to be reproduced) 
INSTRUCTIONS1 
When th0 f eatures in this section are being checked and evalua.tcd, persons 
applying the ratings should ask: 11 How well do the practices . in this school meet the 
needs of the pupils and community?" The two-fold nature of .the work--evaluation and 
stimulation t o improvement--should be kept in mind . Careful, discriminating judg-
ment is essential if these purposes are to be served satisfactor ily. 
The checklists consist of provisions, conditions, or characteristics found in 
good elementary schools. Although they a1·c recommenaed provisions, a school lacking 
some of them may have other compensating features. Space is provided to record 
these features as additional items or under Comments . The checklist items should be 
marked as foll ows: 
JJ if the provision or condition is made extensively; 
J if the provision or condition is made to some extent ,; 
X if the provision or condition is very limited; 
M if the provision or condition is missing and needed; and 
N if the provision or condition is not dasire.ble or d.o ~ s not apply. 
Evaluations represent the best j udgment of those making the evaluation after 
all evidence including results of observati ons, consi deration of ratings on check-
list items, and other dat a which may be available have been considered. Evaluations 
should always be made by the local staff members even though these evaluations may 
be checked later by a visiting cornmittee , The: evaluation ratings should b~5 m?. de by 
means of th~ scale defined below. 
5--Excellent; the provisions or conditions are extensive and functioni ng 
excellently. 
4--Very Good;* 
a. the provisions or condi tions are extensi ve ru1d are functioning well, or 
b . the provisions or conditions are moderately extensive but are function-
ing excellently. 
3--Good; tht:: provisions or conditions are moderately extensive and are function-
- - ing ·well . 
2--Fair;~~ 
a. the provisions or conditions are moderat ely extensive but are function-
ing poorly, or 
b, th~ prov1s1ons or conditions are limited in ext ent but are functioning 
well. 
1--Poor; the provisions or conditions are limited in extent and are functioning 
- poorly . 
M--1;)2;.:o s j_n£: the provisions or conditions are missing and a.re needed; if present 
they would make a contribution to the needs of pupils. 
N--Does Not Apply; the provisions or conditions are missing but do not. apply 
or are not desirabl e for the children of this community. (Reasons for the 
use of this symbol shoul d be expl ained in each case under Comments.) 
-1:- Staff members may wish to u ~; e the symb:=~l s "4a" or "4b _, 11 "2a" or 112b". 
1. Adapted from Evaluative Criteria , 1950 Edit i on, published by the Cooperative 
Study of Secondary-School Standards . 
..J• 
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I. CONTENT 
Checklist 
( 
( 
( 
( 
( 
( 
( 
( 
( 
) 
) 
) 
) 
) 
) 
) 
) 
) 
1. A rote song repertoire includes enjoyable material which me ets 
the grov1ing needs, interestsjl and abilities of pupils. 
2o Many and varied singing activities are provided which include 
folk and art songs . 
J. Pupils participate in a variety of part singing activities. 
4. Opportunities are provided for all pupils to participate 
in well•plaP~ed singing activities for assemblies a~d 
special progrruns. 
5. A glee club or choir provides for pupils with special talent 
or interl}st. 
6. Activities are provided in reading from musical score. 
7. Mu~ic theory experiences 
concepts. (Check) 
Measure 
-Accent 
--Phrase 
Bar 
Lecfger lines 
Repeat 
---Scale building 
-Syllable scale names 
--Nwnber scale names 
-Clef 
-Staff 
-Finding 11 Do 11 {tonic) 
Key Signature 
include a variety of theoretical 
Time Signature 
===Rhythmic patterns 
Keys 
--Pitch names 
---Minor tonality 
--Chromatics 
--Transposition 
___ Common terms of expression 
__ Common terms of dynamics 
Comrnon tempo markings 
~Others 
8. At the early elementary levels opportunities are provided for 
a variety of rhythmic experiences (e.g. 9 song-games 3 simple 
da~ce patten1s~ large fre e body movements like running, hopping, 
and skipping). 
9. At the advanced elementary levels opportunities are provided 
for rhyt:bJnic expe riences of a more advanced and defined nature 
(e.g., imitative responses to rhythms from notation~ dramati-
zations, folk dances , ballads). 
( ) 10. At the early ~lementary levels opportunities are provided for 
pupils to explore a variety of rhythm band instruments (e.g., 
drums, sticks, blocksjl cymbals). 
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( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
( 
) 11. Opportunities are provided for experi~nces with a variety of 
melody or preparator-.f instruments (e.g. ~ tonette , harmonica~ 
xylophone, bells). 
) 12. At the advanced elementary levels opportunities are provided 
for experiences with orchestral or band instruments (o.g., 
piano, violin, cornet, clarinet). 
) 13. At the advanced elementary levels opportunitie~ are provided 
for pupi ls to participate in a school orchestra or band 
ensembles. 
) 14. Opportunities are provided for pupils with special talent 
to perform for other pupils and parents. 
) 15. Opportunities are provided for pupil attendance or participa-
tion in community music events. 
) 16. Listening experiences are provided which function as a co~ 
ponent part of the total music program. 
) 17. A variety of creative experiences are providsd in which 
pupil~!! may sxpro~s originality or initiative {e.g., creating 
:songs, music for poems, operetta~, dance patterns). 
) 18. Opportunities are provided for pupils to engage in independent 
research and l!ltudy. 
) 19. Opportunities are provided throughout all music activities 
for growth in appreciation of form and structural design in 
mu:sic. 
) 20. Opportunities are provided throughout all music activitie~ 
for growth in appreciation of the great music ma~terpieces 
of all time:s. 
) 21. Opportunities are provided throughout all music activities 
to develop an awarene:s:s of music as an expressive art of 
peoples and cultures. 
) 22. 
) 23. 
Evaluation~!! 
( ) a. How extensive is the variety of music activities to meet the 
music needs of all pupils? 
( ) b. How adequate is the content of music activities to meet the 
music needs of all pupils? 
Comments: 
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II. METHODS 
Checkli8t 
( ) l. Instructional activities are planned and prepared in accordance 
with clearly defined objectives for music education. 
( ) 2. Instructional activities interrelate all mu~Sic activities 
(singing, playing~ list ening$ creative~ and rhythmic). 
( ) 3. Instructional activiti es are based on recognition of individual 
differences. 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
4. A rote song ropertoire is presented as a continuous or sequential 
music experience common to all level3 of the elementary school. 
5. Song instruction is based on the development of pleasing 
tonal quality. 
6. Diagno5is is made of vocal problem~ of pupils and remedial 
instruction is provided. 
7. Imstruction in part singing il!! provided to the ctxtent and on 
tho level of pupil readinesl!!. 
8. Skill:!! are taught and developed as the pupil:!! evidence need 
for or interest in :!Specific areas. 
9. Reading from the music score is introduced through a music 
reading readiness program. 
( ) 10. Drill activitie:!! are meaningful and directed to the level 
of the pupil understanding and needs. 
( ) 11. Music activities function in relation to the entire school 
curriculum. 
( ) 12. Effective use il!! made of the piano or reed organ (harmonium). 
( ) 13. Effort:!! are made to inform parent:!! and the community of the 
objectives of the school mul!!ic program. 
( ) l4. Instructional activities encourage pupils to participate more 
fully in music activities of the home and community. 
( ) 15. Specially trained personnel provide group instruction on 
orchestra or band instrument:!!. 
( ) 16. Guidance is extended to pupils with special talent in mul!!ic 
and precautions are taken against exploitation of such pupil:!!. 
( ) 17. ln:!!tructional activi tie:!! provide for a desirable balance 
betw en individual and group activities. 
( ) 18. Pupil~ are given opportunitie~ to plan~ conduct and evaluate 
t heir music activities. 
( ) 19. Objectivo evaluative techniques are utilized wherever po~~ible. 
( ) 20. Interpretation of evaluation~ i~ in terms of aptitude~, abilitie~ ~ 
and experience~ of pupils rather than by/ adult standard~. 
( ) 21. 
( ) 22. 
Evaluation~ 
. ( ) a. How effectively do the method~ of 
music needs of pupils? 
( ) b. How effectively do the method~ of 
music needs of individual pupils? 
instruction meet t he 
instruction meet the 
( ) c. To what extent do evaluation procedures help the pupil 
stand the nature of his growth in music education? 
Comments: 
I!Io ~UIPMEXT AND MATERIALS 
Checklist 
Eiirou;e 
Earticular 
under-
( ) 1. Sets of :school song books of worthy and enjoyable material 
are available. 
( ) 
( ) 
( ) 
( ) 
( ) 
2. Supplementary :song books are available for all level~. 
J. Teachers manuals for ~et:s of :song books are available. 
4. A library of selected rote :song books is available. 
5. Books containing material on music history, composers, 
instruments and stories are available. 
6. Equipment necessary for music activities is provided. (Check) 
Mu~ic charts 
--Others 
Piano or re ed organ {harmonium) 
---Pitchpipe {chromatic) 
-Staff-liner {or permanently 
---ruled staff lines on board) 
( ) 7. Rhythm band instrument~ are provided. (Check) 
Drums 
---Rhythm sticks 
---Jingle sticks 
-Sand blocks 
Wood blocks 
--Clapper a 
-Rattlos 
..... _____ • ______________ : ::Tambourines 
Cymbal~ 
--Triangles~ 
Gong 
Gourd~ 
---Others 
( ) 
( ) 
8. Melody or preparatory instruments are provided. (Check) 
Song-flutes 
--Tonettc: 5 
-Recorders 
--Clarettes 
-Pan=pip:s 
-Auto-harps 
--Saxettes 
-Piccolottes 
9. Orch~stra or band 
Violin 
-=Violoncello 
string Ba55 
-=Clarinet 
~Saxophone 
Ocarinas 
--Harmonicas 
-Psaltery 
-Xyl ophone 
-Others 
LD5trument5 are available. (Check) 
Bugle 
--Cornet or Trumpet 
--Piano 
Ot her s 
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( ) 10. Materials for construct ing 5implc r hythm band instrument5 are 
provided (e.g. ~ cans, inner tubes 3 paper plates ~ bottle caps). 
( ) ll. Mu:dc manuscript paper i.s provi ded. 
( ) 12. Music stands are provided. 
( ) 13. A radio , preferably one equipped for receiving FM broadca5t5, 
is provided. 
( ) 14. A phonograph equipped for playing both standard and long 
playing recordings of all speeds i5 available. 
( ) 15. A variety of well-chosen recorded material is available. 
( ) 16. Visual=aid materials are provided. 
{ ) 17. A tape, wire, or disc=type recorder is available. 
( ) 18. Adequate storage facilities are provided. 
( ) 19. 
( ) 20. 
Evaluations 
( ) a. How adequate is the variety of instructional equipment and 
materials t o meet the mu5ic needs of all pupils? 
( ) b. How adequate is the quality of instructional equipment and 
materials to meet the musi c needs of all pupils? 
( ) c. How effectively aro instructional equipment and materials used? 
Comments: 
IV o OUTCOMES 
(No checklist items are prepared for this division sinco 
thoy would be larg"ly r~p tition:s of checklist items in 
pr ceding divi~ion~o) 
Evaluation~ 
( 
( 
( 
( 
( 
( 
( 
) ao 
) b. 
) Co 
To what extent are pupils dev@loping effective singing ~kill5? 
To what cxtont are pupils developing do:-,irablct mu::sic ta:-,tes and 
discriminations? 
To what extent are pupils d•v•loping desirabl~ instF~ncntal 
knowledges and skills? 
To what ·extent a.r pupils developing sclf~.expre~~e ::sion through 
music? 
) •· Tb what extent are pupils developing desirable knowledge:s and 
~kills in music theory? 
) fo To what extent are pupils applying their knowledges and skills 
in out=of~school music activities? 
) go To what extent aro music activities making effective contri-
butions to tho total school program? 
V o SPECIAL CHARACTERISTICS OF MUSIC 
lo In what resp~cts is mu~ic instruction most satisfactory and 
comm-sndabl•? 
(a) 
(b) 
(c) 
(d) 
(ll) 
2. In what re13pects i .s thare greater need for improving music instruction? 
(a) 
{b) 
(c) 
(d) 
(•) 
' 
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